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ABSTRACT 

 

This report describes my experience during the "educational" internship at the I.E. El 

Carmen de Cotorra (INSTECAR). The main focus of this type of internship is to 

accompany the English teacher in his teaching process in order to give the students (and 

at the same time, the teacher) a second teaching strategy, an alternative method of 

introduction to the lesson. that the teacher is working on the students. 

 

It consisted of, through a request and agreement between the University of Cordoba and 

the Institution, developing and exercising the role of teacher in the classroom next to the 

local teacher (mentor) and being supervised and guided throughout this process by a 

Professor (advisor) previously assigned by the internship program of the University of 

Cordoba, belonging to the same (UNICORDOBA). 

 

Therefore, I was required to complete a total of 22-23 hours per week, in which I attended 

daily, exercising 5 hours in an educational manner and 1 hour in an administrative manner 

(reviewing exams, quizzes, notebooks or planning extra exercises for classes) that in total 

would be 5-6 hours per day, adding 4 hours on Saturdays in extracurricular activities (pre-

icfes classes) reaching a total of more than 30 hours per week. 

 

Keywords: Internship, INSTECAR, Classroom, Hours, Activities. 
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INTRODUCTION 

 

The value of internships in the professional development of students has recently been 

demonstrated, allowing them to gain knowledge of the administration and planning of 

classes. According to Pineda, et al. (2011), it is important that student internships 

generate a proper integration between the university and the environment, allowing a 

transfer of knowledge focused on academic training and organizational development. 

I made the decision that my degree work will center on the instruction and advancement 

of English skills to boys, to strengthen my teaching experience in a context where English 

teaching is taught, the objective of my internship was applying the human, theoretical and 

technical acquired knowledge during the formation process, explaining in the pedagogies 

and didactic of its studies discipline, for its enforcement and experience as a future 

teacher/professional in education. 

Easing to the student the intervention and treatment of a correct reality, developing 

referent programs to its professional formation to exert in the implementation and 

application of the acquired knowledge in the years of study, making emphasis in 

theoretical, methodological, technical and research elements offered by the academicals 

program which faculty belongs.  

In my internship I develop some activities daily such as; I was tasked to manage the most 

part of the time of classes, giving instructions, ruling the activities, explaining the topics, 

taking care about kids, keeping the order, creating classes whit the teacher, social 

performances in the school, shows/presentations, substituting other teacher (English 
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teacher et all different subject’s teacher), assisting in extra tutoring classes (Pre-Icfes). It 

means, being internship student requires to do the similar to be a fulltime teacher. 

 

In the same fashion, having all of these duties, justifies the fact that this school needs 

attention and sacrifices to be done. The institution where I did my internship was 

Institucion Educativa El Carmen in the municipality of Cotorra, it was located in the urban 

zone. The institution is full high school (the current primary school was located in another 

place, almost 100 mts of distance, in the rear area, the future primary school its being 

building). Every grade from 6° to 11° had 2 groups (except 8°, it had three groups) in 

every group there were approximately between 24 to 32 students, there was one 

staffroom, two bathrooms, one cafeteria, two snack stores, one coordinators office, one 

Principals office, one painting/art room, one parking lot, a mini-lab and several bench in 

the free area. 

I worked with 4 grades (all 8°, 9°, 10° and 11°) they were amazing kids, there was a great 

variety of students in terms of personalities, way of thinking and behavior. The classes 

always were fun, but they were not interested in learning English despite the current 

English Teacher Carmen Montes wasn’t able to engage the students interest due to her 

low strategies to make a class more interesting, but with me they felt more confident and 

very interested to be in classroom and participate on it. So, I implemented activities 

focused on speaking/writing that were at everyone's level. I decided to work on that skill, 

because at the time of carrying out a class with children, with certain problems and a lack 

of the most basic English concepts, I noticed, it was not advantageous to start teaching 

a new language based on writing, reading or listening activities, because they are 
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students who have not developed some of their skills, for example, the ability to read and 

write. 

 

In some cases, I had to support to other teachers in other subjects when they were 

missing at classes or they felt ill; it was very positive to me, because I have a wide 

knowledge about History (especially in WW I and II), Art/painting, Philosophy and general 

culture. 

In fact, they are children with a lot of energy, good attitude towards classes, and they are 

very active. These reasons are beneficial for them, because it makes them very 

participative, it also helps them to express their ideas without fear, and to be able to carry 

out a learning monitoring process easily. 

 

"The value of internships in the professional development of students has been recently 

demonstrated, allowing them to gain knowledge of class administration and planning”. 

According to Pineda et al. (2011), it is crucial for student internships to facilitate proper 

integration between the university and the environment, enabling a transfer of knowledge 

focused on academic training and organizational development. 

 

I have decided to center my degree work on the instruction and advancement of English 

skills for boys to enhance my teaching experience in a context where English teaching is 

emphasized. The objective of my internship was to apply the human, theoretical, and 
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technical knowledge acquired during the formation process. This involved explaining the 

pedagogies and didactics of the discipline, with an emphasis on its enforcement and my 

experience as a future teacher/professional in education. 

 

My internship aimed to ease the students' intervention and treatment of a correct reality, 

developing referent programs for their professional formation and the application of 

acquired knowledge from their years of study. I focused on theoretical, methodological, 

technical, and research elements offered by the academic program to which the faculty 

belongs. 

 

During my internship, I engaged in various daily activities, such as managing the majority 

of class time, giving instructions, overseeing activities, explaining topics, caring for the 

students, maintaining order, co-creating lessons with the teacher, participating in social 

performances in the school, shows/presentations, and occasionally substituting for other 

teachers (English and different subject teachers). I also assisted in extra tutoring classes 

(Pre-Icfes). Being an internship student required me to perform tasks similar to those of 

a full-time teacher. 

 

Furthermore, the fact that the school demands attention and sacrifices is justified due to 

all these duties. The institution where I did my internship was Institucion Educativa El 

Carmen in the municipality of Cotorra, located in the urban zone. It is a full high school 

(the current primary school was situated elsewhere, almost 100 meters away, in the rear 
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area, and a future primary school is under construction). Each grade from 6° to 11° had 

2 groups (except 8°, which had three groups), with approximately 24 to 32 students in 

each group. The school comprised one staffroom, two bathrooms, one cafeteria, two 

snack stores, one coordinator's office, one principal's office, one painting/art room, one 

parking lot, a mini-lab, and several benches in the free area. 

 

During my internship, I worked with 4 grades (8°, 9°, 10°, and 11°). The students were 

amazing, displaying a great variety of personalities, ways of thinking, and behaviors. The 

classes were always enjoyable, but the students were not initially interested in learning 

English, likely due to their current English teacher, Carmen Montes, who struggled to 

engage them with low teaching strategies. However, with me, they felt more confident 

and became very interested in participating in the classroom. So, I implemented activities 

focused on speaking/writing that were suitable for everyone's level. I chose to emphasize 

this skill because many students faced challenges in basic English concepts, such as 

reading and writing. 

 

In some cases, I had to support other teachers in different subjects when they were 

absent or unwell. This was a positive experience for me, as I possess ample knowledge 

about History (especially WWI and WWII), Art/painting, Philosophy, and general culture. 
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Indeed, the students have a lot of energy and a positive attitude towards classes, making 

them very participative. This atmosphere helps them express their ideas without fear and 

facilitates the learning monitoring process." 

 

  

PEDAGOGIES 

 

In the realm of education, fostering an environment that encourages active student 

engagement and meaningful interaction has proven to be a powerful catalyst for 

enhanced learning outcomes. Collaborative learning, as a pedagogical approach, has 

emerged as a prominent method for promoting knowledge exchange, critical thinking, and 

interpersonal skills among students. By creating a setting where students work together, 

sharing ideas, clarifying doubts, and collectively pursuing desired outcomes, collaborative 

learning unlocks a plethora of benefits for both the individual and the group as a whole. 

This chapter delves into the manifold advantages of collaborative learning, exploring its 

role in developing leadership skills, expanding students' knowledge base, and improving 

retention. This chapter examines the significance of oral production and spoken 

interaction in language learning, emphasizing their complex nature and their profound 

impact on students' ability to communicate effectively in real-life scenarios. Through an 

exploration of these collaborative and interactive learning approaches, educators can 

gain valuable insights into fostering a dynamic and enriching educational environment 

that empowers students to thrive academically and socially. 
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Collaborative Learning: 

 

Groups of students work together in a collaborative learning environment to share ideas, 

clear up doubts, and ultimately produce a desired outcome (J.T. MacGregor, 1990). Thus, 

students have the freedom to share their opinions, giving them the chance to comprehend 

various viewpoints and develop ideas that can aid in work completion. Additionally, this 

strategy has advantages for both the group and the individual. Here are a few examples 

of the collective advantages: 

 

Leadership Skills Development: This advantage enables individuals to take advantage of 

the chance to develop advanced organizing, allocating, and teaching abilities while 

collaborating. They are developing their ability to efficiently and productively manage both 

themselves and others, allowing them to lead a team towards productive outcomes and 

contributions. 

 

Students' Knowledge Enhancement: As a result of this advantage, students gain new 

knowledge and solidify existing knowledge when they instruct or explain subjects to their 

classmates. However, they do more than just increase their knowledge; they also aid in 

their classmates' skill development, leading to mutual learning among all students. 

 

Improvement of Knowledge Acquisition and Retention: In comparison to learning in a non-

collaborative situation, the collaborative learning process enables participants to reach 
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higher levels of thought, and the acquired knowledge is retained for a significantly longer 

period of time. This increased retention is due to their shared information and common 

objective during the formation of the work group. 

 

Improvement of Relationships Across Groups: While some people may not feel 

comfortable working with others, this strategy challenges them to forge new connections 

and find ways to collaborate, resulting in a wonderful outcome for the group. 

 

However, students can also gain personal advantages from group learning, such as 

making learning an active process, emphasizing the significance of the essential function 

that the student performs when creating a unique piece of work. By supporting their point 

of view with coherent and well-organized arguments, students can participate actively, 

enhancing their learning experience. 

 

Oral Production: 

 

When it comes to oral production, Goh and Burns (2012) acknowledge that "speaking is 

a highly complex and dynamic skill that involves the use of several simultaneous 

processes—cognitive, physical, and socio-cultural—and a speaker's knowledge and skills 

have to be activated rapidly in real time" (p. 166). In other words, the ability to talk can be 

viewed as a complete talent because it considers various aspects of a student's 

development and, as a result, helps them function better in social circumstances. 
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According to Byrne (1991), "oral jobs" require both the producing skill of speaking and the 

receptive skill of understanding, meaning that oral assignments contribute significantly to 

students' education. By completing these tasks, students can hone their speaking abilities 

and become more accustomed to the language. Chastain (1998) emphasizes that 

speaking is a productive skill that involves many components and goes beyond making 

the right sounds, choosing the right words, or getting the grammatical constructions 

correct (p. 330). Teachers should avoid pushing students to speak a second language 

flawlessly while they are still learning it since this might result in sentences that are 

incorrectly structured due to word-by-word translation. Hedge (2002) suggests fostering 

a pleasant learning environment and employing meaningful activities, such as pair work, 

to improve fluency and help students build self-confidence. 

 

Spoken Interaction: 

 

It is envisaged that learners will be able to "enter unprepared into conversation on topics 

that are familiar, of personal interest, or pertinent to everyday life" in terms of speaking 

ability and interaction (Council of Europe, 2018, p. 83). In other words, successful input 

into the contents of English lessons requires good communication between teachers and 

students, allowing them to acquaint themselves with the topic and explore their interests. 

According to the Ministry of National Education (2006), concentrating on "spoken 

interaction" when teaching a second language, including through communicative 

activities, debates, and other oral activities, in order to ensure active participation in oral 
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activities and achieve language results. Thus, the goal of the speaking assignments is to 

improve the students' English language expression. 

It indicates that language use goes beyond merely attempting to convey the speaker's 

thoughts and feelings to the listener. Both individuals are simultaneously defining their 

relationship to one another, identifying themselves as members of a social group, and 

determining the type of speech event they are in through the use of language in nuanced 

ways (Fasold, 1990, p.1). Therefore, when people interact with one another, they are 

doing so in a formal way to communicate and share ideas about a topic that interests 

them, as Thomas (1983) has noted, because if we express ourselves inappropriately, we 

run the risk of being perceived as just plain rude (pp. 96–97). 
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METHODOLOGIES 

 

The techniques or processes used by the teacher during the learning process with the 

goal of addressing the requirements of the students and transferring knowledge to them 

can be referred to as the methodology. The methodology is typically chosen by the 

teacher and their preferences while taking into account the learning objectives and the 

learning styles of the students. This chapter intends to demonstrate various approaches, 

plans, and instructional aids that were used throughout the tutoring sessions. 

 

The grammar translation approach was developed to aid students in reading and 

comprehending literature written in another language (Larsen-Freeman, 2000). It was a 

productive technique to pick up new vocabulary and grammatical concepts. 

Students would recognize the characteristics of two languages that would facilitate 

language learning by concentrating on the grammatical rules of the target language. This 

method's translation from one language into another plays a big part. The mastery of 

grammatical principles and vocabulary are consequently stressed in this strategy. The 

idea has been to facilitate learning. 

The grammar translation technique gives students the skills and practice they need to 

communicate properly, meaningfully, and effectively (Fish, 2003). The main abilities that 

students learn using this approach are reading and writing. In addition, students will 

benefit from translation exercises since they will gain clarity and have the chance to 

sharpen their accuracy in the target language. Students' language awareness will 
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increase and their capacity for independent study will be strengthened when they can 

discuss form and meaning (Fish, 2003). According to Vienne (1998) further notes that 

translation operations will increase knowledge of the two civilizations as well as the native 

tongue and the foreign language. 

 

Mart, C. T. (2013). The grammar-translation method and the use of translation to facilitate 

learning in ESL classes. Journal of Advances in English Language Teaching, 1(4), 103-

105. 

 

 

 

Direct Method should not be translated into the original language but rather connected 

directly with the target language. The objective is to provide language learners a 

practically useful understanding of communication. Mention anything so that the 

communication is clear. The teacher is permitted to directly utilize the target language in 

class rather than translate the lesson plans because this is the most effective way to teach 

a language. 

Instead of explaining, the teacher should use actions and demonstrations to help students 

associate the idea. This time, grammatical principles are introduced to students who are 

learning about the particular subject through illustration and demonstration. With this 

approach, student-student and teacher-student interactions are acted out. Using well-
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known words, new vocabulary is taught using this method, which pays close attention to 

proper pronunciation. 

The fundamental goal of this approach is to improve language success through word 

meaning, expression gestures, and mental imagery. When you think of something, you 

may have such a clear memory or mental image of it that you appear to be able to see it 

(Larson-Freeman, 1986). The Direct Method, also known as the Natural Method, is very 

well-liked because it allows students to do a specific thing and gives them the chance to 

share or exchange information with others in a foreign language, which consists of a 

series of sounds or written symbols. 

 

Batool, N., Anosh, M., Batool, A., & Iqbal, N. (2017). The direct method: A good start to 

teach oral language. International Journal of English Language Teaching, 5(1), 37-40. 
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Chart 

 

 

Every day I had to work whit at least 5 groups, I worked with 4 grades (all 8°, 9°, 10° and 

11°). 
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RESULTS OF MY EXPERIENCE 

 

Personal Growth 

 

This internship presented a significant challenge for my personal development because 

it forced me to confront some anxieties and character flaws. However, because I was able 

to correct those flaws, I was able to experience a significant and effective shift in my 

personal life. One of them was being late, but I was able to improve this quality during my 

time as a teacher by showing up early and completing and presenting lesson plans on 

time, among other things. I used to lack patience, which was another flaw, but I overcame 

it once I realized that this would be my career for the rest of my life. As a result, I started 

to show my students that I was empathetic and had a positive attitude, in all their 

educational process. 

Another aspect to recognize is that I was quite timid and reserved, and I had no idea how 

to interact with teenagers or managed a class. However, at the conclusion of my 

internship, I had learned how to be a more spontaneous, enthusiastic, and innovative 

person in my teaching experience. On the other hand, I can say that I learned a lot from 

the students because they demonstrated to me that, despite any punishments or 

unpleasant experiences they had throughout the day, it did not affect their mood, and in 

the end, they were able to enjoy their day regardless of the circumstances. As a result, I 

was able to learn how to control my anger in challenging situations. 

In conclusion, this encouraged me to strengthen my confidence in difficult circumstances 

when I initially doubted my ability to succeed. 
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A gift as “recognition of the best future teacher” from an 8°2 student. 

 

Professional growth 

 

For me, this process was incredibly important since I learnt a lot of things that would help 

me in both my professional and personal lives. Firstly, I discovered how to be more 

dedicated to my duties, in this instance attending class every day and developing the 

lessons with a significant understanding of the material. Second, I was able to implement 

planning addressed at high school students utilizing various teaching techniques. Third, I 
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succeeded in leading and managing numerous students with a variety of behaviors and 

building a strong teacher-student relation. 

Finally, I learned to demonstrate my love for my profession by being truly interested that 

students receive the best instruction possible so that they can increase their levels of 

learning. 

On the other side, I feel that I was able to handle some challenging circumstances, such 

as learning difficulties, where I had to adapt the methodologies based on the students' 

abilities in order to hold their interest and inspire them through activities to concentrate 

on the subjects and achieve good language advancement and better outcomes. 
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Evidences 
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Lesson Plan 9° 

 

 

A normal class in 9°2 
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Students Improvement/advances 

 

At the initial phase of my internship, I was able to observe that the majority of the 

preschoolers had little to no prior English experience because they had never taken 

complex English classes, and as a result, their English level was low. However, some of 

them were unknown with fundamental concepts like pronouns, regular and irregular 

verbs, making it difficult to begin introducing this language to young boys who had just 

knew basic information. In order to encourage good language output, I prepared my 

lesson plans to emphasize speaking, the development of artistic tasks, and cooperative 

activities. 

In order to achieve an effective learning process, I mainly utilized fundamental 

pedagogical tactics that their teachers in the various classes used based on the phases 

of the work. In other words, at the beginning of class, students felt anxious and uneasy 

since they didn't know how to handle the language, but it was my job as a teacher to find 

various ways to inspire them. Use movies to draw their attention to the issues, for 

instance, or make remarks on commonplace events to help kids comprehend the 

material. So, the students performed tasks that were more closely related to the subject 

and confidently expressed their ideas. At the conclusion of each lesson plan, I observed 

the improvement in each student's speaking ability and the knowledge they had acquired. 

Their positive outcomes were also seen when the suggested activities were discussed 

with the class. 

To sum up, I saw that all of the students went through a positive learning process while 

working both individually and in groups, picking up new words, phrases, and a 

foundational understanding of English. 
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Evidences 

 

 

 

 

 

 



 
 pg. 29 

CONCLUSIONS AND RECOMMENDATIONS 

 

To sum up the impact of internships on my professional development, I can say that they 

had a significant positive impact on my professional growth because they help in my 

development of job skills. As a result, I learned what skills and responsibilities a teacher 

should possess in order to effectively manage both their subject matter and the learners. 

For those with the desire to teach and the authority to affect how others learn, this 

experience is a huge benefit. From my perspective, this enhanced my personal growth 

because it significantly influenced my moral character, helped me to change my social 

attitudes, and made me more cognizant of the issues facing the actual world thanks to 

my experience as a teacher. 

In regard to the students, despite this being their first classes in a second language, they 

demonstrated effective output throughout the process, and at the conclusion, their English 

level was improving, and finally, they were able to reach a basic level in this language. 

I recommend this institution and another public schools to concentrate on teaching 

English from primary to high school grade because it is crucial to start teaching this 

language at a young age in order to be able to speak a native language when students 

graduate. In reality, provide multilingual courses to those who want to take additional 

lessons. 
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LIMITATIONS 

 

The biggest constraint in all classrooms was the absence of resources for the creation of 

class assignments, such as personal computers and video beams, which were very 

helpful for showing students instructional movies during class. 

Since the doors to the other rooms are not entirely closed, I also heard noise coming from 

the students there, which was distracting for the students. 

The institution's final drawback is that there is only one photocopy available, therefore I 

had to go to other locations to get the worksheets. 
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TASKS/EXAMS 
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SOME LESSON PLAN 
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SOME UNIT PLAN 
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JOURNALS 
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Class Control/Attendance 
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Extraescolar Activities/Pre-Icfes 

 



 
 pg. 66 

 

 

REFERENCES 

 

Pineda, (2011) Students internships generate a proper interaction. 

Quesada‐Pineda, H. J., Adams, E., & Hammett, A. T. (2011). Incorporating experiential 

teaching methods in sustainable natural resources curriculum: A case study. Journal of 

Natural Resources and Life Sciences Education, 40(1), 181-190. 

 

Collaborative Learning 

Laal, M., & Laal, M. (2012). Collaborative learning: what is it?. Procedia-Social and 

Behavioral Sciences, 31, 491-495. 

 

Oral Production 

Ramírez Ortiz, S. M., & Artunduaga Cuéllar, M. T. (2018). Authentic tasks to foster oral 

production among English as a foreign language learner. How, 25(1), 51-68. 

Liao, G. (2009). Improvement of Speaking Ability through Interrelated Skills. English 

language teaching, 2(3), 11-14. 

Derakhshan, A., Khalili, A. N., & Beheshti, F. (2016). Developing EFL learner’s speaking 

ability, accuracy and fluency. English Language and Literature Studies, 6(2), 177-186. 



 
 pg. 67 

Chami, K., & Boumediene, S. (2022). Developing EFL Timid learners' speaking skill 

through useful strategies (Doctoral dissertation, Université Ibn Khaldoun-Tiaret-). 

 

 

Spoken Interaction 

Nagai, N., Birch, G. C., Bower, J. V., & Schmidt, M. G. (2020). CEFR-informed learning, 

teaching and assessment. Springer Singapore. 

Petrides, J. R. (2006). Attitudes and motivation and their impact on the performance of 

young English as a foreign language learners. Journal of language and learning, 5(1), 1-

20. 

Szeremeta, A., Tecchio, I., & Silva, R. (2012). THE RELEVANCE OF DISCOURSE 

ANALYSIS FOR TRANSLATION STUDIES. Belas Infiéis, 1(1), 143-152. 

Park, J., Lee, J., Lee, H., & Truex, D. (2012). Exploring the impact of communication 

effectiveness on service quality, trust and relationship commitment in IT 

services. International Journal of Information Management, 32(5), 459-468. 

 

 


