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ABSTRACT 

 

This internship was conducted in Universidad de Córdoba in Montería. The purpose 

of this report is to highlight my experience in the internship process at the Saber Pro course 

and remark how these helped to significantly enhance my personal and professional growth 

as well as my perceptions on the internship once it concluded. The Universidad de Córdoba 

offers its students the opportunity of implementing their teaching skills in the Saber Pro 

course whose main purpose is to prepare undergraduate students to take the Saber Pro tests 

to improve their possibilities of getting outstanding scores, but this is not the only reason 

why students choose to do an internship but also to gain more experience in the fi 

eld with the purpose of becoming better English teachers. Moreover, in this piece of 

writing, I aim to explain the pedagogies of E-learning, Gamification, and Task-Based 

Language Teaching (TBL). Which I used to carry out my internship. 

 

Keywords: internship, Saber Pro course, gain experience, E-learning, Gamification, Task-

Based Language Teaching (TBL), Reading Comprehension.  
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1 INTRODUCTION 

 

Teaching has become a challenge in these uncertain times, and teaching English is not 

what it used to be before the COVID-19 pandemic hit and because of this new scenario 

teachers have been forced to deal with situations that had not been thought of before, 

therefore, and beyond complaining about it we have to be resilient and take these 

difficulties as learning experiences to offer our students a better quality of education of 

English. The purpose of my internship was to gain more experience by teaching young 

adults and applying my knowledge of English Language Teaching to help them to enhance 

their English skills for their incoming National Board Professional Examinations known as 

Saber Pro Test. 

I carried out my internship with undergraduate students of the programs of Health 

Management, Pharmacy Regency, and Finances and International Business programs from 

the Universidad de Córdoba - Montería. This internship took place in the first semester of 

2021. I had to work with five different groups. Among them there were 53 students of 

Health management, 35 students of Finances and International Business, and 65 students of 

Pharmacy Regency in addition the student population’s ages range between 23 and 25 years 

old. The Saber Pro Tests are an official and mandatory exam that students in the last year of 

undergraduate academic programs in Higher Education institutions have to take to test their 

competencies. For this reason, the Universidad de Córdoba lead the course of 

Competencias Génericas whose purpose is to train students with the needed skills to take 

the SATs, besides undergraduate students have the chance to fulfill their internships in the 

course mentioned above.  
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Moreover, in this report I am going to describe the most relevant pedagogies I implemented 

throughout my placement work such as E-learning, Blended Learning, and Task-Based 

Language Teaching (TBL). 

During my internship process, I had to adapt myself to the new normal standards 

thus I started working with my students through virtual environments such as Google Meet 

once we began classes I would use PowerPoint presentations that included the topics, they 

must learn besides online resources to assess their knowledge and after finishing classes, I 

took some time to explain to them how to solve the learning guides as well as other tasks. 

In the beginning, I wanted to do my internship in my former school, however, most 

primary and secondary institutions had shut down due to the ongoing COVID-19 pandemic. 

Thus, I had to change my mind and I decided to take my internship at my alma mater 

because the idea of teaching classes to university students was something that excited me 

by the fact that I already had taught children and to grow professionally as a teacher I could 

not miss the opportunity to teach young adults. On the other hand, this experience 

contributed somehow to my professional and personal growth and despite the obstacles that 

crossed along with my internship, I can proudly say that I could manage to finish favorably.  

The following paragraphs describe the pedagogical theories I used in my internship, 

the methodology which shows the type of strategies performed in my virtual classes. In 

addition, I will present the results, the conclusions, the limitations along with the 

recommendations I suggest improving future students’ internships. 
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2 PEDAGOGIES 

 

With the hit of the COVID-19 pandemic, education had to adapt to a new normal and 

educators had no choice but to change the way how English is taught. This chapter contains 

the most relevant pedagogies I addressed in my internship; approaches such as E-learning, 

Gamification, and Task-Based Language Teaching (TBL). I chose these pedagogies 

because I believe they are more suited to meet learners’ needs in this current virtual 

modality. Furthermore, these approaches were a vital part of my teaching process towards 

my students and helped me to design materials and activities. 

2.1 E-learning 

 

E-learning is a method that is based on traditional education but uses electronic 

resources. While education can take place in or out of the classroom, computers and the 

Internet are the most important components of E-learning. This pedagogy becomes one of 

the most suitable alternatives to instruct students because it makes learning easier, simpler 

and more fruitful as most lessons are now imparted in virtual environments. Moreover, 

learners can have access to the content and materials anytime and everywhere.  

According to COM (2001) “the use of new multimedia technologies and the Internet 

to improve the quality of learning by facilitating access to resources and services as well as 

remote exchanges and collaboration” with that being said, E-learning is a system of 

learning that gives students and teachers online access to electronic media to improve 

learning process in addition allow learners and educators to create an environment of 

mutual communication and cooperation.  
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Farid & M.D. (2018) says that “E-learning, which is sometimes also called online or 

flexible learning, provides convenience for learners to enhance their knowledge, skills and 

competencies with less cost.” E-learning further than providing flexibility to students, helps 

learners to understand the contents more accurately, gain more knowledge and acquire new 

abilities faster and easier. Furthermore, Lee, Hsieh, and Hsu (2011) defined e-learning as 

“an information system that can integrate a wide variety of instructional material (via audio, 

video, and text mediums) conveyed through email, live chat sessions, online discussions, 

forums, quizzes, and assignments”. Therefore, there is a great variety of materials such as 

videos, audios, e-mails, forums, quizzes, and assignments that can work with educational 

purposes. 

In the words of Andrade, M.S., & Alden-Rivers, B. (2019) “A study has indicated a 

significant increase in the qualifications offered through the means of distance learning by 

higher education institutions around the world.” We cannot deny that in the 21st century 

there was an exponential growth in technology. On the other hand, the use of ICT in 

education has helped teachers to be more connected with students more than ever and has 

made education better and more accessible to people.  As a result of the increasing use of 

ICT (Information and Communications Technology) e-learning has evolved as a new 

teaching and learning approach. Many people believe that e-learning will increase access to 

advanced educational experiences by allowing students and educators to engage in distant 

learning communities, as well as improve the quality and efficacy of education by fostering 

a collaborative learning environment. (Apanna & Watson, 2008). However, in many 

emergent countries, the use of e-learning has introduced a series of obstacles such as 

technical issues, a lack of internet connection and or computers, and time management 
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concerns. Moreover, if students or teachers do not have the knowledge and ability to use 

computers, or technological programs efficiently, they will feel overwhelmed or frustrated 

when they have to face situations that require the usage of these systems. (Andersson & 

Gronlund, 2009).  

On the other hand, Dutton & Perry (2002) stated that e-learning has benefits such as 

learners can have access to the resources at any time, the students do not have to attend face 

to face learning, online courses or materials are more affordable than conventional ones, 

students can interact with their classmates from all around the world through group 

discussions and private chats, and learners have access to updated content whenever they 

choose. 

 

2.2 Gamification 

 

 According to Kapp (2012) gamification is “using game-based mechanics, aesthetics 

and game thinking to engage people, motivate action, promote learning, and solve 

problems.” Gamification is a game-based learning approach that implements the use of 

games or game elements. This means that the use of games has the purpose of incentivizing 

people’s engagement or motivating them to put into practice their knowledge and solve 

problems. In the same other ideas Deterding & Nacke, (2011) defined the concept as “the 

use of game mechanics in non-gaming contexts” therefore in this pedagogy people can use 

games with different purposes and in a diversity of contexts such as in education, business, 

in-service training, and in the health sector. However, gamification does not fall into the 

category of gaming. On the other hand, Marczewski (2013) says that “Gamification is the 
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use of game metaphors, game elements and ideas in a context different from that of the 

games to increase motivation and commitment, and to influence user behavior.” 

Gamification means more than playing games, it is the opportunity for learners to improve 

their learning process, increase participation, and improve productivity. As Gillett-Swan 

(2017) stated, online higher education learners have to address more difficulties than 

students who have to attend face-to-face classes. Therefore, these students manage to 

overcome problems, for instance, not having a physical learning environment, extra work 

or family responsibilities, time management issues, and even the belief that they are 

authentic and independent learners. 

 

2.3 Task-based Language Teaching (TBL) 

 

 Task-based language teaching or also known as (Task-based instruction) is a 

methodology that focuses on the use of authentic language and on asking learners to do 

meaningful tasks using their target language. Before giving a better idea of what Task-

Based Language Teaching is, there is a need to define what a task is: 

According to Nunan (1989) “A task is meaning-focused activity. It requires learners to 

focus on meaning rather than form” Therefore, a task can be any activity that a teacher asks 

their students to do with the purpose to achieve an objective besides these tasks are focused 

on fostering authentic language through the use of the language that the students are 

learning. Additionally, Long (1985) said “A task is a piece of work undertaken for oneself 

or others, freely or for some reward. Thus, examples of tasks include painting a fence, 

dressing a child, filling out a form, buying a pair of shoes, making an airline reservation, 
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borrowing a library book, taking a driving test, typing a letter, etc. In other words, by “task” 

is meant the hundred and one things people do in everyday life, at work, at play, and in 

between'' Thus, any activity that is meant to achieve a goal can be considered as a task and 

tasks can be performed every day in the real world, by anybody. Moreover, Richards, Platt 

and Weber (1989) suggest that a “task” can be any activity that is performed by a person, 

but tasks do not always involve the use of language, I mean, you can do a task without 

talking.  

 According to Ramirez (1995) “solving these tasks means that learning the target 

language will be the means to an end rather than the goal itself. This assumes that students 

will learn the language structures through induction as they focus on task completion and 

meaning.” Which means that finishing a task will not be seen as a goal because what really 

matters is that the student learns the target language while completing the task. On the other 

hand, when learners are constantly sharing information in-between tasks this promotes the 

perfect space for gaining new knowledge, giving and receiving feedback, associating 

activities with real-life settings, and creating opportunities to use language (Krahnke, 

1987). 

Task-based instruction is an approach with many advantages and Ur (1996) explains 

“advantages of task-based teaching language learning over other approaches are that 

students are likely to be more motivated if they see an activity as meaningful and as having 

some relevance to authentic activities which they may be called on to perform outside 

class.” Here is shown the importance of this approach because we already know that 

students are more likely to perform tasks that are related with real-life situations, activities 

that will make them feel eager to learn and motivate them to participate.  
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2.4 Reading Comprehension 

 

Reading is the capacity of humans to comprehend, interpret, and decode written 

materials. Reading comprehension, on the other hand, is the capacity to read a text, process 

it, and understand its meaning, despite the fact that both terms seem identical. Reading 

comprehension is a process that takes time and practice to develop since reading a text does 

not guarantee to understand it. It also relies on the kind of text or content because some 

readings are simpler to comprehend while others take time or more effort.  

According to Harris & Hodges (1995, p. 39) “the construction of meaning of a 

written or spoken communication through a reciprocal, holistic interchange of ideas 

between the interpreter and the message in a particular communicative context.” As stated, 

the objective of reading comprehension is to understand the meaning from a written text 

thus readers build meaning when they create connections between what they already know 

and what they are reading. In addition, in the words of Anderson & Pearson (1984) the 

more readers know or read about any topic in particular, the easier it will be for them to 

link that knowledge with what they are learning and thus understand.  

In the words of Kingston (1967, p. 72) “reading as a process of communication by 

which a message is transmitted graphically between individuals”. The process of reading 

comprehension depends on the reader's perception of the written symbols (text or message) 

given by the author, similar to how a poem is interpreted by a reader. In this view, 

Pearson & Fielding (1991) stated that reading comprehension is considered to occur when 

readers apply prior knowledge and experiences to make sense of text, frequently providing 

both the author's and reader's ideas. Moreover, readers' prior knowledge and experiences 
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play more important roles, and readers' interpretations may differ from the authors' own 

interpretation when decoding a message. 
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3 METHODOLOGIES 

 

In the following paragraphs, I am addressing the methodologies and learning strategies 

that I carried out throughout my internship. Becoming a great teacher is a process that 

involves a lot of effort, patience, and experience that is gained through the experiences and 

moments lived by the teacher. An educator must be a person who loves teaching, and 

someone capable of creating effective environments where students can feel eager to learn 

and have all kinds of shared experiences. Of course, all educators have their strategies to 

teach, in some cases, these make them stand out from other teachers.  

As a teacher, I am kind, sociable, helpful and a fair person. I am happy to teach and I 

know I have to work harder to be the teacher I want to be. In my internship process, I had 

the wonderful chance to work with young adults and since this was a brand-new experience 

to me, I was nervous at the beginning, I was confident and willing to answer any question 

my students had. In regard to teaching styles, I would say that during my internship I 

applied the coaching style or also known as the demonstrator method since in most of my 

classes I adopted an authority role which means I included multimedia presentations in my 

lessons or visual activities to motivate students to participate although I know this is not the 

most suitable method to teach English but under the circumstances, I had no choice but to 

use this teaching style rather than the hybrid style that is more convenient to teach English.  

On the other hand, I implemented a teacher-centered approach because while I was 

explaining the topics and activities, my students were paying attention thus I fostered 

individual work in the class. However, this does not mean I did not let them show their 

communicative skills since I spoke with them whenever possible to give them feedback or 

solve their doubts.  



11 
 

Due to the COVID-19 pandemic, many schools and higher education institutions in the 

country had to reinvent themselves; they had to continue working by applying a virtual 

modality in which students and teachers had no choice but to teach and learn through a 

screen. Indeed, the Universidad de Córdoba decided that most of the educational 

community had to adopt the model of synchronous and asynchronous learning, on one 

hand, in synchronous mode classes were given at the same time, meaning that learners and 

educators attended classes in real-time but it was great because they could see and hear 

each other through the screen; but in the asynchronous mode learners take more 

participation than the educators since it’s their responsibility to take this time to study and 

to be up to date with assignments. Furthermore, I was lucky to monitor my students’ 

advance through the university platform Cintia, and Google Classroom, (See Appendices # 

9 and 10) which was useful to use because students could have a better performance when 

turning in the learning guides or other activities in addition, they received feedback and a 

quantitative grade. (See appendix # 11) 

During these internships, I had to work with both models. When I was assigned to 

work with my students, we had weekly meetings for four weeks but this did not work as 

planned because the protests in the whole country stopped several sectors, among them the 

education sector. Before the manifestations, I was able to teach two classes with Finances 

and International Business, Health Management and Pharmacy Regency programs, most of 

my classmates started by saying hello to my students and then checking the list to take 

attendance although sometimes I would take attendance at the end of the class, after that, I 

started showing a PowerPoint presentation about the topic and explained in detail the slides 

and I used to ask questions to my students to check if they were paying attention and 
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corroborated by asking them if they had understood but sometimes they just did not say a 

single word and I had to call them by their names. In addition, I used to ask them to work 

alone because I believe that independent work has benefits such as you can work at your 

pace, you are responsible for your own decisions, you can work faster and concentrate 

easier, etc. However, a few times they worked in pairs and this also helped them to make 

better progress when performing activities.  

Since the virtual modality and the obstacles that arose in my path did not help much, I 

was not able to perform many strategies to make my classes more enjoyable and 

meaningful as I would have wished. Nonetheless, I opened spaces for my students to talk 

about their thoughts on the activities and though the participation was not the best there 

were always students who gave good contributions to the class. On the other hand, I 

designed quizzes and I applied them at the end of the class to assess my student’s learning. 

These were online quizzes in which they had to compete with each other by answering 

questions of multiple options or open-ended questions. The incorporation of this kind of 

activity was a very good idea for several reasons. Firstly, I could see if my students were 

understanding the topics that I was teaching them. Secondly, they were having fun and 

feeling more enthusiastic about participating, and thirdly I could give them feedback when 

making mistakes and they received the feedback positively and learned from the process.  

Finally, I have to mention that although the Universidad de Córdoba offered us materials 

such as worksheets, reading exercises, and others that were available on Google Drive 

service. I created new materials like PowerPoint presentations, quizzes, and activities which 

I would later use in my classes. (See appendices # 6, 7 and 8)  
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3.1 Chart of duties 

 

2021 
 

Academic year 

 

Chart of duties 
The following chart contains the most important events that 

occurred during the first semester of the 2021 internships. 

 

 

 

Action Objectives Description In charge of Outcomes 

     

Preparation of 
teaching and 
learning materials 
and strategies 

To help interns to 
design and plan 
synchronous 
meetings with 
undergraduates 

Interns had weekly 
meetings for over a 
month with their 
mentors to plan, 
design, discuss and 
propose materials 
and strategies to be 
applied during their 
internship. 

Interns, mentors 
(José Racero, 
Gabriela 
Puglieser, Martha 
Paz, and Yanilis 
Romero) 

Interns improved a 
strong sense of 
commitment 
towards the design 
and practice of a 
varied number of 
materials and 
strategies during 
the internship.  
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Establishment of 
rapport and 
communication 
strategies. 

To set up a suitable 
virtual learning / 
teaching 
environment. 

Students were 
contacted by the 
academic secretary 
in each degree, and 
also were sent 
welcoming 
messages via email 
and WhatsApp, 
according to 
availability.  

Academic 
secretaries in 
each degree. 

 

Interns 

An effortless 
organization and 
transition with 
each assigned 
group in every 
cycle, resulting in a 
proper working 
environment.  

     

Familiarization of 
students with the 
nature of the Saber 
Pro English Module 

 

Date (at the 
beginning of each 
cycle with each 
group) 

To raise awareness 
about the 
importance of 
obtaining a good 
score at the English 
Module, especially 
in their professional 
growth, apart from 

the benefits offered 

by Unicordoba to 

high scorers. 

Students were 

presented with 

official information 

about the benefits 
and 

opportunities to 
grow 

both academically 

and professionally 

when achieving 
high 

scores at Saber Pro 

test. 

Saber Pro Team 
(Interns and 
teachers) 

Knowing this 

information 
students 

were motivated to 
work 

on the English 
module, 

participating 
during 

sessions, doing 
exercises 

and asking about 
doubts 

in each topic 

     

Application of 
Placement and 
Final Tests 

 

Date (at the 
beginning and at 
the end of each 
cycle) 

Determine students’ 
English level prior to 
the English Module 
for Saber Pro and 
compare such level 
at the end of each 
cycle 

Students were 
provided with two 
different tests: a 
placement test at 
the beginning of 
the module and the 
other one applied 
at the end of the 
cycle. That final test 
provided results 
about the student's 
progress and 
effectiveness of the 
classes. 

Interns and 
mentors 

Results were mixed 
according to the 
academic degree. 
A large number of 
students showed 
average scores 
while a reduced 
number of 
Students had low 
scores. 
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Class conduction  

 

Dates 

 

From April 19 to 
August 23 /2021 

To provide students 
with necessary 
knowledge and 
strategies to cope 
(hopefully 
successfully) with 
the English Module 
at Saber Pro test. 

Lessons were 
delivered in two 
parts: A 
synchronous 
session, usually 
held on an online 
platform. Where 
materials were 
shared, explained 
and practiced. 

Asynchronous 
stage where 
students worked 
independently 
offline with select 
materials. 

Interns and 
mentors 

Students were able 
to explore, using 
suitable techniques 
and knowledge to 
face the English 
module at Saber 
Pro. 
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4 RESULTS 

 

The purpose of this chapter is to present the results of the plan lessons and design of 

activities carried out in this internship. In addition, to remark on my own experience by 

describing how much knowledge English students had when they started and how they 

learned and improved once the process finished. In short, I am going to denote learners’ 

improvements in the course, besides I would like to tell my perceptions as an intern and 

remark both positive and negative perceptions and how these contributed to my 

professional and personal growth and last but not least to give pieces of advice to future 

interns.  

4.1  Students’ improvements along the course  

 

At the beginning of the course all students of the programs of Health Management, 

Finances and International Business, and Pharmacy Regency had to take a placement test of 

35 questions whose purpose was to evaluate the knowledge of English that they had when 

starting the course of Competencias Génericas. As an example, most of the students of 

Finances and International Business program (see figure # 1) showed an average 

performance in the results since 16 out of 26 students got more than 18 correct answers in 

the test, which is above average and only 10 out of 26 students were below the average, 

which is 17 points. On the other hand, it is worth mentioning that a large number of 

students took the test but not all the results are included due to reasons that I will explain 

later. 

Note: the number of 18 points above the average was an arbitrary action opted by the 

Universidad de Córdoba.  
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                    Figure # 1 

 

On the other hand, when the students finished the course of Competencias 

Génericas they had to present the same test again and although the number of students were 

lower, there was a significant performance in the results (see figure # 2) since 7 out of 9 

students were above average which is 18 points and only 2 students were below the 

average. Therefore, these results show that the course of Competencias Génericas is 

actually working and it should continue to be implemented to improve students’ 

performance in English.  

 

 

                                        Figure # 2 
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Regards to Health Management, contrary to the population explained previously, 

just 12 students presented the placement test at the beginning of the course and their results 

showed that 7 out of 12 students were under the average established by the university 

which means that their proficiency in English was not very good and only 5 out of 12 had 

an average above 18 points (See figure # 3)  

 

 

 Figure # 3 

 

 With respect to the second time that students had to take the test, there is 

a need to mention that there was an important improvement in the results of the test because 

9 out of 13 students had a notable advance in the results, however, 4 learners out of 13 were 

under the average. With that said, this is a solid proof that puts into evidence the 

effectiveness of the training course of Saber Pro. (See figure # 4) 
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 Figure # 4 

 

 In order to have a better comprehension of the results is necessary to 

remark that at the beginning of the course most of the students took the test and this is why 

in the figures number 1 and 3 the population is larger, but the figures number 2 and 4  show 

a decrease of students and this is because they dropped out the course for two reasons, in 

the first place, some of them had not enrolled the subject of Competencias Génericas when 

starting the course and others will not take the Saber Pro test because of university credits. 

Thus, there are certain inconsistencies in the number of students. Additionally, the results 

of the program of Pharmacy Regency are not shown since they had to take the test long 

before the other programs.  

In the following section I will show through statistical data what are the students’ 

perceptions considering two aspects: evaluation of the teacher and appreciation of the 

course, their answers are divided into four variables: excellent, good, regular and poor. The 

purpose of this piece of information is to show the efficiency of the course and performance 

of the intern in the course of Competencias Génericas.  
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In figure # 5 is shown the evaluation of the teacher considering six important 

aspects among them are: teacher’s mastery of the subject, planning lessons, relation with 

the students, problem-solving ability, punctuality, and clarity to explain. The variables 

considered to rate the previous aspects were excellent, good, regular and poor. Therefore, 

most of the students rated my performance as a teacher as excellent and good. 

 

 

Figure # 6 shows the appreciation of the course considering five important aspects 

among them are: structure and topics, relevance of the course for the students’ future Saber 

Pro test, materials of the sessions, number of sessions, and length of the sessions. The 

variables considered to rate the previous aspects were excellent, good, regular and poor and 

Figure # 5 
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therefore most of the students rated the course as excellent and good and no one rated it as 

poor or bad.  

 

 

4.2 Development of activities 

 

The objective of this paragraph is to describe and show some of the most meaningful 

activities carried out in this internship, most of the activities were orientated to teach and 

reinforce the knowledge taught by the teacher. It is worth mentioning that these activities 

are focused on developing the reading skill and acquisition of vocabulary.  

The purpose of the course of Competencias Génericas was to improve students' 

English competence, especially, the skills of reading comprehension and acquisition of 

Figure # 6 
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vocabulary. In the first session, I taught every group the topics of Cognates and main ideas. 

As there was material already designed I just showed and explained the PowerPoint 

presentation to my students however in order to check students' knowledge, I decided to ask 

questions related to the topic and then I did a quiz about cognates in which they answered 

the questions right, this showed that they had understood the topic successfully besides as 

assignment I asked them to write down a 200-hundred word letter in which they had to talk 

about why they chose to study their program and put into practice what they learned in the 

class. (See appendix # 1) 

Besides implementing activities that fostered new vocabulary the students had the 

chance to show their performance in regard to reading since during the four sessions we 

learned and practiced with several techniques that aimed to improve this skill, for example, 

in the second session of the cycle we worked with skimming and scanning and to develop 

what they learned we did activities of reading where they had to search specific information 

and answer questions, of course, using either scanning or skimming. (See appendix # 2) 

But did the techniques work? What do the results show? Well, during the four 

sessions I taught the following topics: how to grasp main and secondary ideas, scanning 

and skimming, context clues and grammatical functions, Ing forms and making inferences. 

Thus, these topics are directly related to the improvement of the reading skill and the way 

how I can see that students fully understood the topics is through the results shown in the 

learning guides that they had to turn in as academic commitment. (See appendix # 5 and 6)  

On the other hand, many times I liked to implement quizzes at the end of my lessons as 

closure activities because I needed to assess what the students had learnt besides most of 
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them found quizzes as an entertaining and meaningful way to close the class. (See appendix 

# 3) 

4.3 Professional growth 

 

I would like to mention that this internship meant a lot to me for many reasons. 

Firstly, interacting with my students and knowing about their needs and issues taught me to 

be more flexible and understandable with them. In addition, these 2021 internships 

presented challenges for us the interns; having to design lesson plans and activities while 

attending other assignments was not easy to overcome but I eventually managed to 

organize myself and brought off with time management which helped me to prioritize my 

professional and personal goals on time. As I am a shy person, talking to university 

students was something that terrified me at the beginning but as time passed by, I integrated 

more and more into the group, my confidence improved which consequently helped me to 

be more open with my students and gain their trust. On the other hand, one of the most 

important things that I take from this internship is that having the opportunity of teaching 

undergraduate students helped me to reconsider making a chance regarding the way how I 

teach English, this made me reflect upon the current pedagogies I use to teach my students 

since perhaps I was not using the correct teaching pedagogy. 
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4.4 Lesson plan 

 

One of the lessons plans I implemented in my internship classes was related to 

Cognates and main ideas. (See appendix # 4) This lesson was designed following the 

principles of e-learning since the whole class was thought to be implemented in a digital 

environment and besides, I used a game to engage students with the topic. I believe this was 

one of my favorite lessons in the course because it was the first encounter I had with my 

students and generally the first experiences are the most remarkable, and the ones that 

touch you the most. I also think this was one of my best lessons because when developing 

the activities, the students were very participative and used their communication skills to 

express their thoughts, it is worth mentioning that although their proficiency to produce 

speaking was not the most accurate, they tried and that is what matters. This lesson plan 

was carried out as any other lesson plan, I mean, it started with a warm-up activity that was 

the quizziz they played at the beginning of the lesson, in the core activities they also had to 

do a worksheet with exercises of cognates but in this activity, they had to work alone 

because one of the things I like to do when planning is to foster individual work in my 

classes. 

On the other hand, one aspect I did not consider in my lesson plan was to time the 

activities for this reason we could not finish the activities as planned thus there was not a 

closure time and that was a little disappointing but this taught me to make time 

management as one of my main concerns when teaching classes.  
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4.5 Pieces of advice for future interns 

 

Hello there, my dear interns, my name is Víctor Gómez and I am honored to be part 

of your inspiration to complete your final report. If you are reading this paper, it means you 

made a great choice at taking this internship as your degree project and I want to 

congratulate you on this significant milestone. As a former intern, I had the wonderful 

chance to learn a few things along the way that will enhance my strengths and weaknesses 

as a future educator and will make me a better teacher in the long run. Keep in mind that 

there may be times when you want to give up or have regrets, but the greatest thing you can 

do (and you will thank me) is to persevere and learn from the experience because where 

there is a will there's a way. 

I also want to tell you that one of the best rewards I received from this internship was 

not fulfilling the process, but rather the ability to help and share what I knew with my 

students, and as a piece of advice, learn to appreciate quality over quantity because if you 

teach many students and only three or two achieve to learn something, that should be a 

reason to feel proud of, I personally think that is one of the most rewarding experiences you 

will ever have. Remember that this is about you and the people you are educating and 

helping to grow, you should be passionate about what you do and teach from the heart as 

well as the head.   
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5 CONCLUSIONS AND RECOMMENDATIONS 

 

 

5.1 Conclusions 

 

Concluding this internship has been a big achievement in my long long-term goals list. 

I’m happy to say that I learned to be a more productive teacher and this internship helped 

me a lot to reflect on the flaws that I have as a teacher of English and made me realize that I 

need to make improvements in my teaching style, especially if I want to aspire to be a role 

model for my future students and colleagues. Nevertheless, my students were the engine 

that drove me to keep on going, and certainly, without their insights, I do not think I would 

have been aware of my strengths and weaknesses.  

As part of the students' outcomes were shown previously, it is worth mentioning that 

students showed a significant performance not just in the delivery of the learning guides 

and the final test results but also in other activities that fostered reading comprehension. It 

is important to highlight that the statistical data are just my personal estimation of the 

results and any final conclusions are at the readers' discretion. On the other hand, the 

implementation of ICTs helped to cope satisfactorily the current situation (synchronous and 

asynchronous meetings) in addition the approaches here implemented helped in the design 

of lesson plans, materials and activities therefore these pedagogies were crucial part to 

build the bases of this course.  
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5.2 Recommendations  

 

Concerning the development of the course and with the objective of providing a 

better experience of internships for future interns, I would like to give some 

recommendations that in case of being executed will open the doors to more interested 

students in taking part in this process.  

One of the concerns that an undergraduate student may have it is not knowing what 

degree project to apply for and this is because there are no instructional workshops that 

explain to students: what are the most suitable options to choose, characteristics of the 

degree projects, their advantages and disadvantages or things like that. I think this is very 

important to address because many students barely know what an internship or diplomado 

is and if they know it is little. Therefore, my recommendation is that the English program in 

collaboration with the Saber Pro committee create instructional workshops to put the 

students in the picture of the degree projects. Besides, these workshops should be 

implemented at least some time before students finish their penultimate academic semester. 

I suggest a reorganization or addition of contents in the curriculum of the course of 

Competencias Génericas because I think that the topics that students need to learn are not 

enough, and not to mention that skills like writing or vocabulary acquisition are not covered 

in the course and as we know they are integrated into the Saber Pro test. Furthermore, I 

think that the learning guides should include exercises that are more related to the format or 

kind of questions that are asked in the Saber Pro test.   
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6 LIMITATIONS 

 

  There are ups and downs in every transformation process and focusing on the 

obstacles should be the perfect opportunity to look for a solution to solve them instead of 

complaining. The goal of this paragraph is to discuss in detail those limitations that 

happened throughout my internship process in 2021 and provide solutions for the better of 

the course. 

One of the issues that began long before the internships was the hit of the COVID-19 

pandemic, which drove many of us to adopt new strategies for teaching English, and while 

many people did not like the notion of studying in a virtual environment, we had to work 

no matter what. On the other hand, there was inadequate management of the information 

that had to be supplied at the start of the process because we were not provided with the 

lists of the students who would be our students, which consequently slowed down the start 

of the cycle as planned, thus, my suggestion is to make a call to the staff (secretaries) who 

are in charge of every program and provide them with the help they need to make the 

process better and faster for future interns. 

In other circumstances, the rise of a series of ongoing protests that began on April 28, 

2021, caused the cycle to be interrupted, thus the students stopped attending classes and this 

altered the normal functioning of the established schedule; additionally, when things 

appeared recovering, only a very few students attended classes and this was certainly 

discouraging due to the uncertainty of not knowing what would be of the internships and 

the students, on account of this I strongly suggest to the different heads of the departments 
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of the Universidad de Córdoba to sensitize students about the importance of taking the 

course of Competencias Génericas.  

Additionally, other of my concerns was that the program of Regency Pharmacy did not 

have the opportunity to finish the cycle as the other programs did because they had to take 

the Saber Pro test very soon and could not even receive the proper training to other 

competencies such as quantitative reasoning, reading comprehension and others. As a 

suggestion I think there should be more attention concerning this program, I mean, this 

program should take the course long before the other programs aiming to receive the 

adequate training in the course.  

Finally, there was inequality in the distribution of access to the platform Cintia 

(educational platform of the university), since some interns had the chance to supervise and 

monitor their students' progress using the platform, while others did not, so it was necessary 

to go to other platforms such as Google Classroom and my invitation is to accord equal 

treatment between the interns because the Universidad de Córdoba should provide with all 

the tools and support to the interns so as to offer quality in its process of teaching and 

learning.  
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7 APPENDICES 

 

Appendix # 1 

In this activity the students wrote down a letter where they evidence the use of cognates, 

then, identify them in the text. 

  

By Carolina Andrea Pacheco 

Pérez 
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Appendix # 2 

In this activity they had to scan a job advertisement and the way to check if they were using 

scanning was asking them questions. 
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Appendix # 3 

This is a screenshot of the different quizzes that the students had to do in every lesson or 

topic. 

 

 

 

Cognates quiz link: https://quizizz.com/admin/quiz/607c78ab778e14001bc64bbb 

Context clues quiz link: https://quizizz.com/admin/quiz/608fe7cb04d1df001b1d992e 

Grammar functions quiz link: https://quizizz.com/admin/quiz/61116f05589f42001b01708a 

ING forms quiz link: https://quizizz.com/admin/quiz/612143d094a571001e159d50  

  

https://quizizz.com/admin/quiz/607c78ab778e14001bc64bbb
https://quizizz.com/admin/quiz/608fe7cb04d1df001b1d992e
https://quizizz.com/admin/quiz/61116f05589f42001b01708a
https://quizizz.com/admin/quiz/612143d094a571001e159d50
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Appendix # 4 
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Appendix # 5 

h 
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Appendix # 6 

In this slide I include examples of context clues so students can have a better understanding 

of the topic. 

 

 

In this screenshot there are exercises related to the topic of contexts clues, exercises that I 

included in the PowerPoint presentations. 
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Appendix # 7 

In this screenshot I show a piece of the materials I designed (PowerPoint presentations) to 

introduce the topics they needed to learn as well as activities to assess what they had 

learned.  
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Appendix # 8  

In the two following slides I show my students the steps to follow to skim and scan a text.  
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Appendix # 9 

In this screenshot I show the different programs I worked with in my internship, through 

this platform I collected the learning guides as well as the activities and information 

regarding the course. 
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Appendix # 10 

In the following screenshot I show Cintia platform which I used to keep track of my 

students’ performance. 
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Appendix # 11 

In this picture there are several pieces of advice and feedback I give my students concerned 

to their learning guides and activities.  
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