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ABSTRACT
This report describes the internship process developed at Colegio la salle Monteria, with 7th and
8th grade students. The main objective to develop this internship was to promote critical thinking
and cultural awareness in students with the help of English as a foreign language, through
cultural spaces where topics related to the different cultures of the world, stereotypes and their
impact on people and society were addressed. this report also describes the teaching practices,

methodologies, results, conclusions, recommendations and limitations of the internship process.

Keywords: Critical thinking, cultural awareness, culture, stereotypes.
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1. INTRODUCTION

The internship is a professional practicum offered by the faculty of education and human
sciences at Universidad de Coérdoba as degree option for the Licenciatura en Lenguas Extranjeras
con Enfasis en Inglés program. It is aimed for 10 semester students to gain professional

experience by teaching the acquired knowledge during the prior semesters.

The importance in carrying out the internship is that it allows the intern to put into
practice the different aspects learnt through the degree in a real context, permitting to evolve and

be immersed in the different situations presented in a real working ambience.

The internship report is to apprise the experience during the conduction of it at La Salle
Monteria School, which is a private institution located in Pasatiempo, a strata 3 neighborhood in
the city of Monteria, Colombia. The students from this school come from a medium high
socioeconomic status and the internship was carried out with 7"B and 8"A graders
corresponding to A2 and A2+ respectively. As La Salle seeks to certificate as a bilingual school,
hence the students from 6 grade to 9" grade are organized depending on their English level
starting from pre-Al to B1+. As in one classroom, students are classified in different levels,
when English classes start, they need to move to the classroom according to the level they were

classified.

The report details how the internship process is based on the employment of Culturally
Responsive Teaching (CRT), since during the development of this process a lack of cultural
awareness and critical thinking in the classroom was identified. During the internships, topics
related to culture and stereotypes were covered, and the CRT altogether with Communicative

Language Teaching (CLT), it was possible to carry out playful, analysis and dialogue activities,



with the objective of fostering cultural awareness and critical thinking in the students through the

different skills of the target language.

Therefore, this internship report aims to inform and describe the different teaching
processes, methods and approaches employed for class design and the theoretical basis beneath
the activities developed. The teaching methodology implemented for the development of classes.
Furthermore, the detailing of the results, limitations, problems and experience gained along with
the impact had in the students and the school, during the conduction of the internship. To finally

express the conclusions and to propose recommendations for future interns and class design.



2. THEORETICAL FRAMEWORK

Teaching a foreign language is something that nowadays is becoming more popular, most
schools seek to form bilingual people to be more prepared for the future since globalization has
been one of the factors that encourage students to learn a different language and have more

opportunities in the labor world.

Chomsky (1965) stated that Teaching English as a foreign language refers to teaching
English to students whose first language is not English; in order to accomplish this are required

many approaches and methodologies to have successful results on learners.

While learning a second language, it is important to understand the different aspects of
language use under its own culture and context, as this allows to create interpersonal interactions
in similar contexts of the target language. Thereby, Gay (2010) stated that the use of CRT, which
involves aspects such as cultural awareness and interpersonal interactions, helps learners to
perform better in different contexts as they learn a target language by focusing on

communicative competences.

Although the CRT seeks to develop the communicative competences, there are a few
challenges that language teachers face at the moment of teaching a second language due to most
schools have a main focus on grammar and do not give the relevance to the rest of the skills to

properly communicate in the target language.

Xayat stated that “When learning a second language, we inevitably need to learn
vocabulary, sentences, grammar, etc. first,” (2021). Even though, these aspects are important to

the development of the skills, it should be emphasized on the communicative ones like speaking



and listening, because these are the keys to perform in situations that require the use of a target

language.

In order to develop these skills, it is necessary the use of (CLT) to thrive the skills in a
second language so students can have a more significant learning regarding the use and practice

of this language in context.

2.1 Culturally responsive teaching pedagogy (CRT)

CRT was aimed to increase the engagement and motivation of African-American students
who had academic struggles in public schools. This educational reform was implemented for the
first time in the 1990 by scholar Gloria Ladson-Billings. Ladson aimed to help those African-
American students who had academic issues, since there was a gap in learning compared with

the rest of students.

Parting from this, a few more educators decided to apply this pedagogy in their classes,
having positive results as it was the case of Ms. Morris, who decided to apply in 2006-2007 with
her African American students the different characteristics of the CRT. She implemented in her
classes three essential characteristics of the CRT such as students’ lived experiences and existing
knowledge, integration of music and dance, and utilization of familiar communication styles. By
using these, the research resulted with a positive impact on the students, since 56% of fifth-grade
students and 35% of fourth-grade students had scores at or above the grade in the subject of

Math. (Cholewa, Goodman, West-Olatunji, & Amatea, 2014)

Thanks to studies using this pedagogy, which reflects a positive impact on the
implementation of CRT, it was possible to take it to other contexts in education and apply it not

only to African-American students. The San Diego project, was conducted by Moll and Diaz in
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1987; this is a case that reflects the use of CRT with other audience apart from the students of
color, since the researchers centered this study with ethnolinguistic minorities like the Hispanic
community. During this research they implemented the student’s background to foster the
writing skill, focusing those writings on the problems in the community they faced as well as
social issues such as unemployment, immigration, and the need to learn English. With the
implementation of these characteristics of CRT, this research resulted in having fully engaged
students; in addition, the students who were considered not capable of writing, were able to

produce writings in the target language. (Villegas, 1991)

Regarding the implementation of CRT in a wider audience, this can be defined in a
general way as a pedagogy that uses cultural characteristics, experiences, and perspectives of
ethnically diverse students as conduits for teaching them more effectively (Gay, 2002). It could
be said that this pedagogy is effective because it relates learning to aspects of the students
themselves, making them feel that they are in their own, comfortable and trusting environment to
develop communicative skills, in which they can express their different points of view, beliefs

and experiences.

CRT takes on great relevance in the educational field because it has several important
characteristics when developing learning processes. According to Gay (2010), one of these
characteristics is that it has a validating character because it allows students to acknowledge their
own and others cultural heritages, builds a sense of meaningfulness between home and school
experiences to express their sociocultural realities and allows the use of other strategies in

learning to connect easily with the target language.

Furthermore, Gay (2010) stated that CRT has a comprehensive characteristic because

teachers when using this pedagogy, have to develop social, intellectual and emotional learning as
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well as the use of values and assertive attitudes to develop a comfortable ambience for students;
the students have to develop caring relationships, critical consciousness, and responsible
community membership, in order to create a sense of comprehensiveness not only in their school

but taking into account their roles in the community.

Taking into account the class design and the planning process, CRT could be intended as
multidimensional, since it takes into account the aspects previous to the classes as the curriculum
context is, the content while developing the classes as it is the classroom climate, the student-
teacher relationship and the different techniques as well as the performance assessment used in
classroom management. By implementing this, it could result on having more reflective and
responsive curricula since students will be able to express their emotions, beliefs, values and

opinions. (Gay, 2010)

Moreover, another aspect to consider related to the impact that CRT has on students is the
empowerment. Gay (2010) claims that this aspect is important as it encourages students to
become better human beings and successful learners both in life and academia. In order to
achieve these things, it is necessary to build competences that help them to build self-confidence
and courage, which are the keys for students to succeed in learning tasks as well as overcome the

challenges they have to face in their learning processes.

In addition, one of the most important aspects that CRT has, is the transformative
characteristic. This characteristic seeks to increase the respect among students of different
ethnics inside and outside the classroom. This characteristic has a double focus, the first
confronts and transcends in the curriculum content and classroom instruction. And the second
develops aspects such as social consciousness, critical thinking, and cultural awareness, which

have as main objective to combat prejudices, racism, oppression, discrimination and other
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problems that the different cultures face. (Gay, Culturally Responsive Teaching: Theory,

Research, and Practice, 2010)

2.2 Communicative language teaching (CLT)
The CLT is defined as an approach to teach a foreign or second language which
emphasizes on the communicative competence. Kaisheng (2007) stated that it is believed as the

most effective approach focused on developing the communicative competences of the learners.

It is important to clarify that a communicative competence can be defined as the ability to
use language, or to communicate, in a culturally-appropriate manner in order to make meaning

and accomplish social tasks with efficacy and fluency through extended interactions. (Tarvin,

2014)

On the other hand, Gustiani (2012) stated that the CLT is an approach that is
characterized for some major features such as syllabus, classroom activities, materials and tasks,
and roles of teacher and student. The first characteristic is related to the fact of planning the
activities that will be developed in order to achieve the goal that teachers have of using the target
language in context. This syllabus helps to follow an order and have idea of the things that will

be taught during the period of time the classes will be held.

According to Gustiani (2012), the second characteristic is related to the activities carried
out inside the classroom. These activities seek to develop the communicative competences by
doing discussions in groups, pairs or among the whole class, since this kind of activity helps the
students to manage a sense of collaboration and enhancing of the communication skills.
Simulation is another activity that helps the students to have an idea about the use of the target

language in a real-life situation, they will find the need to use the target language if they happen
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to be involved in a situation like the presented by the teacher. As a third activity to include in
classroom activities, it can be found roleplays; this activity is similar to simulation but the

students will be impersonating someone else with the help of the target language in context.

The third characteristic is about the tasks and materials used in the classroom. Gustiani
(2012) stated that the communicative tasks provide students more opportunities to express
themselves and to use appropriate the target language. The material used are to set an ambience
in which students feel pleasant while learning the target language, putting them in a comfortable

context, time and situations while learning it.

As last characteristic can be found the roles of teachers and learners. This characteristic is
important since CLT is a learner-centered approach, it means that the role of the teacher is to
help the students by giving them tools to use the target language in a communicative learning
ambience. The teacher has to make communicative tasks in order for the students to actively

interact among them while using the target language. (Gustiani, 2012).
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3. METHODOLOGY

The methodology refers to the way things are carried out; it explains the different
strategies, practices and techniques used by teachers for the development of classes. With the
methodologies, the content for classes can be developed in different ways; they can go from
improving the students’ skills to engage them in the subject. In this part, it is going to be
explained the internship process at La Salle Monteria School and how it was carried out. The
methodologies used during the internship were focused on fostering the critical thinking on

students through the use of CRT.

The implementation of CRT in classes, which involves transforming the actual
perspectives, knowledge base, and approaches of a conventional classroom’s curriculum and
instruction (Vavrus, 2008), was carried out by different strategies implemented such as games,

videos, forums and a final project.

In order to get to the final project, it was necessary in first instance to work on the
students’ interest. As Lata Sharma & Pooja, (2015) stated, to make the students learn more
autonomously and effectively, it is necessary to make them be interested in learning; in order to
interest students was necessary the activation of prior and the discovering of new knowledge
about culture through the reproduction of videos about the meaning of culture, aspects that make
part of it, thoughts about it and the different stereotypes that people have about the different
cultures. The videos were shown in order to increase the cultural awareness in students in
general, leading to the implementation of discussion forums in classes about these topics and

more sensitive topics such as stereotypes, discrimination, racism, xenophobia, etc.
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In addition, famous games like “guess who” were implemented, but taking another
perspective, as it was stereotyping the characters in order to see if students had the same
prejudices. This sought to identify the different prejudices that a person can have about a specific

characteristic and how they can affect the people’s lifestyles.

The execution of these activities helped to develop the final project, which was a culture
show to interest other students in learning about different cultures through the use of English. In
this culture show, per group, the students would give a sample of a country or region chosen of
their interest, and they would show the different aspects that make part of the culture of that

country or region in a stereotyped way.

After doing the culture show, the students handed in a written report expressing their

thoughts, the experiences and the things learned before, during and after the culture show.

Besides the role as a teacher inside the classroom, some other things were developed in
the school; among these can be found the support given in the planning of classes, the
extracurricular activities and ludic activities done by the school and the English area; activities
like the Spelling Bee contest, Book Fair and Lasallian week. And the attending of meeting with

parents.



3.1 Duties chart.

Table 1. Internship schedule.

SERGIO LUIS ARTEAGA SUAREZ - INTERNSHIP SCHEDULE AT LA SALLE MONTERIA SCHOOL.

16

TIME\DAYS TUESDAY TIME\DAYS WEDNESDAY TIME\DAYS THURSDAY FRIDAY
6:50 - 7:40 7:00- 745 6:50-7:40
TE- A2 7B8-A2
7:45 - 8:30 7:40-830
TB-A2
830-215 8:30-9132 8:30-500
TE-AZ BREAK BREAK BREAX
915-545 9:00 - 9:50 915-945 $:00-5:50
BREAK BREAK
BA-AZ+ BA-AZ+ BA-AZ+
9:45-10:30 9:50-10:40 $.45-10:30 250-10:40
BA-AZ+ TE-AZ
10:30 - 1115 040 -1130 0320-1115 10:40 - *1:30

TOTAL: 22 HOURS.

Source: Own elaboration.

This internship was carried out from September 2022 to December 2022, with a recess
period in which the students from the school had vacation. The internship was carried out with
7"B and 8"A graders corresponding to A2 and A2+ respectively. In addition to teaching 16
hours, it was required to accomplish administrative hours, related to the planning and design of
classes, to support in extracurricular activities and attend parent-teacher meetings. The previous

chart describes the schedule followed during the internships.
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4. RESULTS
During this chapter, it is described and detailed the findings of the internship at La Salle
Monteria School. Taking into account that the objective of the internship was related to the
fostering of the critical thinking through the use of CRT. In order to engage students to the topic
of multiculturalism, it was necessary to awake interest on them by using different strategies such

as videos, forums and games.

The first thing in order to gather information about the previous knowledge the students
had about multiculturalism, it was discussed with them the topic of culture; it was asked about
their thoughts and believes of this topic. It was evidenced that the students did not have clear the
concept of culture and the things related to it. Thus, to interest the students on the subject it was
implemented the reproduction of videos about the meaning of culture and the aspects that make
part of it. After reproducing the videos, the students had a clearer idea of culture and its aspects,
hence they showed interest and engaged to learn more about the topic, since it was something

that students do not usually take into account for classes.

Figure 1. Video about different cultures.
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Having discussed the aspects about the culture, it was focused on one of them, which was
stereotypes. The first thing that was taken into account to focus on stereotypes, was
contextualizing students through discussion forums to foster the critical thinking by using
questions like “Do you know what a stereotype is?” “What stereotypes do you know about
Colombia or Colombians?” “What stereotypes do you know around the world?”” and “How does
culture become into stereotypes?”’. This generated a discussing environment in classes in which
the students were able to discuss their different believes, thoughts and experiences. It resulted in
understanding the meaning of the word, how stereotypes are related to culture, as well as the
impact they can have within cultures, to the point of shaping the thoughts of society, which leads

to prejudices.

To continue consolidating knowledge about the topic of stereotypes; it was implemented
a game called “guess who”, in which they had to mention a stereotype based on how the
character looked like. It was with the aim of creating awareness on how easy is to make a wrong
idea about a person and also how prejudices about people are formed. After the implementation
of this game, it resulted in a more dynamic and fun class for the students in which they could
come to an end of the stereotypes imposed by society worldwide. Therefore, it was possible for
the students to be aware of all the social problems that can be generated based on the prejudices

as a result of the stereotypes, making them more responsible of their acts, words and expressions.

Once the students developed the different activities to create self-conscious about
stereotypes, it was necessary to create the same awareness to the rest of the community. For that
reason, the students developed a project that consisted on a culture show. This was a culture
sample in which they had to create stands that represented one country in a stereotyped way; in

the stands they have to show how they were seen by the rest of the world, they had to show the



food people think they eat every day, the clothes people think they wear most of the time, and

including other aspects such as the traditions, behavior, religion and general stereotypes about

the culture that the world has of the country.

Figure 2. Lesson plan.

La - Salle

Nombre del Docente:

ILENA SOLERA VALDES

CODIGO: SMFOPP9

COLEGIO LA SALLE MONTERIA
PLANIFICADOR DE CLASE

VERSION: §

Periodo: 4 Semana: 3

Fecha: Septiembre, 26 - 30

Area: INGLES

Asignatura: INGLES

Unidad: STAYING HEALTHY w7 Grado: Nivel A2+ Grupos:A B8 C D
[F Contenidos Asociados: Words to describe body parts, reflexive pronouns.
st s COMPETENCIAS SECUENCIA DIDACTICA PARA DESARROLLAR LOS APRENDIZAJES
Recognizes specific Prayer made in English by a student to highlight the blessings for which we should be grateful every day and entrust
information about COMPONENTES in God's hands all the activities to be undertaken.
events and i The teacher gives thanks slong with the students for the new week and for the beginning of the IV academic period
in oral texts. which we hope can develop in the best way and our students can obtain excellent results.
on
and guided by the teacher.
RECURSOS EDUCATIVO S ESTRATEGIAS / ACTIVIDADE §

ndi \ | ___LOCATIVOS MEDIO S
v ema.nds genera x] Ssidn Pistaforma As a warm-up for the unit, students will be asked a few questions like:
information from Audiovisusles Texto Guia

-Have you ever fallen of a bike?
-Have you ever broken something?
-Have you ever had s surgery?

descriptive texts on
topics of interest.

Understands general
information from
descriptive texts on Toi to the y the will tell 8 story in which they have hit nay part of their body. and while
topics of interest. telling the story. they will search for the words they don't know and the first to find the meaning. will have s
participation point.

The students will answer the questions and tell the story if any of the previous things happened to them

Biblioteca Video Baan X

Relates facts or events
that have occurred in a
specific time using
comprehensible
language.

After having that, the will work on y related to the theme of the developed unit called
"Staying healthy". For this, the students will work on point 1 Page 98, where they will see an image and listen to a
person say the parts of the body, so they can match the part of the body shown in the picture with what the listen.

After doing that, the students will work on the point 4, where they will find the definitions of the body parts, and they
will have to write the correct word based on the definition.

The students will work on a Reading on page 89, where they will have to identify what where the parts of the body
that the character in the story hurt. After doing that, the students will need to choose if the statements shown on point
6 are right or wrong and correct the ones that are incorrect.

To practice the listening part. students will work on the listening section on page 80.

To better describe the “Staying Healthy" unit, students will learn the grammar related to the reflexive pronouns.

It will be shown first the of the refi and the rules of how to use them. Also, a few examples
will be provided to the students and they will give examples created by them. After having done that, the students will
complete a few exercises in point 4 with the correct reflexive pronoun.

To practice the speaking part, the students will create a conversation in pairs, where they tell each other a situation in
which they were hurt and they will need to use the reflexive pronouns.

Along with the students it will be continued working on the Project sbout multiculturalism.

It will be held a di: forum of the

-How does culture become into stereotypes?
-Can stereotypes ever be good?

-What are the consequences of generslization?

During this class it will be asked to the students what sterectypes do they know about the different cultures.
It will be shown s few videos where different people talk about the stereotypes of their countries and they will say if
those things that everyone believes are true or false.

It will be asked the following question sfter watching the videos:
-How stereotypes sffect a person?

To close the class, the rubric for the project on multiculturalism that will be carried out will be explained to the students
so that they can work on it. For the project. students in groups of 4 will focus on a country in the world. From the
chosen country, the students will expose the different stereotypes and prejudices thst people have sbout it so they
will make a contrast with the reality about these stereotypes that people have about the chosen countries. The
students will make a culture show in the form of stands, which will be decorated based on the stereotypes they have

bout the chosen country. for this the students will gm elolhing. food. and sspects related to the country

ESTRATEGIA S/ ACTIVIDADES

|| taboraterio Obra Literaria
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One example of the countries presented is Japan, this group started contextualizing the
country by giving the geographic location of it and features such as traditions, behavior, religion
and general stereotypes. Through these aspects were identified stereotypes like Japanese people
eat sushi all the time, use kimonos daily and only watch manga and anime; which thanks to the
research process made by the students, it was possible to make known that Japanese people have
a great variety of food, only eat sushi and use kimonos in special dates, and they watch other
types of programs such as newscasts and series, although the things the watch the most are anime

and manga.

Figure 3. Culture show (Group: Japan).

As a second example, Brazil was a group that mentioned different stereotypes proper of
the country as it is that all Brazilians play soccer, and based on the student’s research, they
disclaimed this and mentioned that 2 out 10 people play this sport. Another stereotype they

mentioned was that most Brazilians wear sports clothes, which they claimed it is a false
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stereotype since they only wear these kinds of clothes when national teams play. And another
stereotype they mentioned was that most Brazilians eat macaque soup, which they claimed is

false since Brazil has a great variety of food.

As last example, it is found the group about India. The mentioned as stereotypes that
Indians are snake charmers, everyone practices yoga and all women only wear saris. These
stereotypes were disclaimed by the students since they mentioned that being a snake charmer is a
forbidden profession in India; even though yoga is a common practice in India, not all Indians
incorporate yoga into their daily life. And, women, even though they use saris, it is not the only

type of clothes they wear.

Figure 4. Culture show (Group: India).
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The students after having presented the stands to the community, showing the different
aspects related to the stereotypes, they expressed their opinions and thoughts about the activity in
the report they had to hand in. In it they expressed how they felt while doing the activity, same as

the learnings from it.

Likewise, the culture show worked as a platform to create conscious to the rest of the
community from the school, as well as it was for the teachers, by transmitting a message of
respect, tolerance and a sense of cultural awareness. This has a positive impact on the institution
as it contributes to the formation of socially integrated people, capable of developing in different
scenarios under the principles of respect and tolerance towards people's differences, at a cultural

and interpersonal level.

Considering that the classes and activities were designed based on the CRT, it could be
said that it contributed to a better appropriation and clarity regarding the topics developed during
the internship process. At the same time, the implementation of this approach allowed students to
have a better development of critical thinking in terms of strengthening their convictions
regarding the consequences generated by stereotypes in society. The CRT allowed students to be
able to create, share and stand up for their own ideas, beliefs and opinions without affecting other

people.

Furthermore, by applying the CLT to all classes, it was possible for students to develop
different activities using the four skills of the target language. Initially, it was found that students
developed more activities based on grammar; therefore, through the CLT, several activities were
carried out that allowed students to promote and strengthen the four skills. The reading skill was
enhanced when the students had to look for and read relevant information for the culture show;

the writing skill was worked on when planning the presentation, and during the activities where
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they wrote down their thoughts on the topics seen; and the speaking and listening skills were
fostered during the discussion forums, watching and commenting on the videos shown, and
during the final presentation in the culture show. In all the skills an improvement was evidenced,
however, the skill in which the greatest impact was noticed was in speaking, which was reflected
in the pronunciation of the students and the ability to have conversations with greater confidence

in the target language.

One aspect to highlight is that before applying the methodologies and approaches,
students did not have a wide knowledge or clarity regarding issues related to multiculturalism
and stereotypes. Therefore, thanks to the CLT altogether with the CRT, it was possible to deepen
and strengthen these concepts in the students, achieving as a collateral effect that they had a
greater engagement in terms of issues related to multiculturalism and stereotypes. This resulted
in greater student participation and interest during classes, creating a more dynamic and

collaborative learning environment.

On the other hand, the internship process at the level of personal and professional growth,
allows an improvement in the development within a classroom, since it provides the tools to
conduct classes appropriately; helps to have greater control over the students and the classroom
in general; and helps to know how to express and interact with the student community, other
teachers, administrative staff, and parents. This internship helped to develop creativity, since it
was necessary to look for new ways and didactic methods to teach the contents to the different
personalities, ages and learning rhythms of students. It helped to improve personal aspects such
as patience, creativity and responsibility; likewise, to improve professional aspects in terms of
the administrative functions that have to be developed, such as punctuality, commitment,

cooperation, teamwork, among others; Finally, it was possible to know in depth the processes
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that are followed within educational institutions, such as protocols and regulations, thus giving a

global vision of the teaching practice and all that it entails.
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S. CONCLUSIONS AND RECOMMENDATIONS

It can be said that internships are important for preservice teachers because they allow
them to be exposed and immersed in a real context of the teaching processes in educational
institutions in Colombia, which makes interns develop the necessary skills to accomplish the role
as teachers. These skills are not acquired in the professional training process during the interns’
path in the university, since these can only be developed based on needs presented in a real

context.

The internship process should be a requirement for all programs dedicated to the human
sciences, as these are seen as a complement to form integral professionals, taking into account a
theoretical-practical teaching; as the university provides interns with knowledge and gives the
theoretical basis to learn how to teach, the internships become the mean that grant the

opportunity to apply this previous knowledge in context.

Regarding the experience at La Salle Monteria School, it can be said that it is an
institution committed to the learning of students and their development on a personal level in

order to form integral and enlightened citizens.

During the internship, a positive change at a professional level was evidenced, which will
be present in the development of the teaching role throughout the professional life, due to it was
possible to overcome the challenges faced during the process of the internship. Moreover, it was
possible to acquire personal growth since it was possible to develop and improve aspects related
to personality and interpersonal relationships such as empathy, understanding and respect for the

different personalities, thoughts and beliefs of both students and the rest of the community.
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From all this process, it can be highlighted that the positive impact was also reflected in
the learning process of the students, since it was possible to foster critical thinking, cultural
awareness and a better development of English skills. Beyond this, this process had a positive
impact on the personal level of the students, since the topics addressed and the ways to develop
them were directed towards the fostering of important values within society, such as respect for
differences. This impact allows the sense of reflection on the impact teachers have on students
and their social commitment to be important pillars to provide society with integral human

beings full of ethical and moral values.

Based on the experience during the internships, several aspects could be recommended

such as:

1. To carry out internships as a degree option, since it allows students to put into practice
all the knowledge acquired at the university, teaches them to function within the real
environment of the teaching practice and provides interns with skills at a personal and

professional level.

2. Similarly, this whole process allowed a better understanding of the importance of class
planning to achieve significant learning in students, for this reason it is recommended to develop
planning processes more rigorously, with clear objectives and appropriate methodologies for the

development of classes.

3. Likewise, it is recommended to take students into account when creating lesson plans.
It is important to find out how they would like the classes to be developed in order to motivate

them and make the classes more interesting and dynamic for them.
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4. On the other hand, it is recommended to propose activities based on real contexts in
which the English language is used, so that students can put into practice the target language and

thus learn to function in the different contexts proposed.

5. Finally, it is recommended that interns work equally on all English skills so that
students have a comprehensive learning of this second language. Many institutions focus
learning on grammar and writing and leave aside listening and speaking skills. It is important

that preservice teachers strive for the proper development of each and every one of these skills.
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6. LIMITATIONS

One of the limitations at the beginning of the internships is related to the lack of
motivation that the students had towards the English classes, since they came from two years of
virtual classes, which made the classes monotonous and boring for them. This generated that the
students had bad attitudes towards the classes and the activities developed on several occasions.
That is why the first step was to motivate them regarding the topics and the development of the

classes.

Another limitation was related to time, since the students had many extracurricular
activities, which interfered with the development of the classes, such as the Lasallian week,
where different activities were carried out and classes could not be given. This was followed by
the obligatory vacation in Colombia in the month of October, during which the students did not
attend school. And when they entered after vacation, the final exams began, which lasted 2
weeks where the students could not do activities since these were the guidelines of the

institution.
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8. APPENDIX

Appendix #1 Lesson plans. Link:

https://drive.google.com/drive/folders/1NxeJaSgqhAR4kY AFMIKOtLd2NKm9fTLD

La - Salle

Nombre del Docente:

ILENA SOLERA VALDES

CcODIGO: SMFOPPQ

COLEGIO LA SALLE MONTERIA
PLANIFICADOR DE CLASE

VERSION: §

Periodo: 4 Semana: 2 Fecha: Septiembse, 19 - 23

Area: INGLES

Asignatura: INGLES

Unidad: LANGUAGES OF THE WORLD

N 16

lGMONme(/Q- IGWQA B8 CcC D

Contenidos Asociados: Words 1o describe language IRRIDEAHEsERL Perfect and past particple , karge numbers

NCIA
APRENDIZAJE

COMPETENCIAS

SECUENCIA DIDACTICA PARA DESARROLLAR LOS APRENDIZAJES

Recognizes specific
information about
events and experiences
in oral texts.

Understands general
information from
descriptive texts on
topics of interest.

Understands general
information from
descriptive texts on
topics of interest.

Relates facts or events
that have occurred in a
specific time using
comprehensible
language.

COMPONENTES

[ Oracion Reflexion
Prayer made in English by a student to highlight the blessings for which we should be grateful every day and entrust

in God's hands all the activities to be undertaken.
The teacher gives thanks slong with the students for the new week and for the beginning of the IV academic period
which we hope can develop in the best way and our students can obtain excellent results.

on

and gulded by the teacher.

RECURSOS EDUCATIVOS

ESTRATEGIAS / ACTIVIDADE §

LOCATIVOS

x| Sakn

Platatorma

|| Avdiovisusies

Texto Guia

Bibtioteca

Video Baan X

p for the unit, will be divided into two groups. They will write, one by one, as many countries as
hcy know, (he group that writes the greatest number of countries will win.
Then we will discuss if they know the nationalities of the countries.
Also, we will try to say greetings in other languages, based on prior knowledge the students have.
After doing that, to foster the speaking, a few questions will be made, like:
-What languages do you speak?
-Do you like learning English?
- Would you like to learn another language besides English?
These 3 will be di and socislized with the whole class.

After having socialized the questions with the class, students will work on vocabulary related to the theme of the
developed unit called "Words to describe language learning™.

To practice the listening part. students will work on the listening section on page 0.

To better describe the “language of the world” unit. students will learn the grammar of the present perfect and simple
past.

It wil_l be shown first the structure of }M_simple past, and the rules of when to use it Also, s few en_mplesAwil be

WIS PIESEIL PG, U1 T DS D1V U D6 UGS U WS SIS PSS, 1 S TURES WIS W WSS . MY, @ 1S

will be provided to the and they will give examples created by them.

The students will work on the exercise 1 and 2 in the grammar part, where they will have to classify which sentences
sare in simple past and which are in present perfect.

Students will work on point number 4, where they will huve to complete a text using the present perfect or the past
simple of the verbs in Then the will be with the whole class to check if the answers are
correct or not.

To keep icing the a few will be shown in the class. And sliso, they will complete point number
8 where they will write the present perfect or simple past of the verbs to complete the sentences.

To foster the listening and speaking during the class, students will be asked to listen the song “There's nothing
holding me back” By Shawn Mendez. They will listen twice and then will have s few minutes to think on what the song
meant and express on their own words the author’s feelings or what the author wanted to express in the song.

Along with the students will be crested a forum to discuss topics to foster the critical thinking of students and talk
about topics of the interest related with multiculturalism.

Students will start by discussing the definition of culture, they will be asked a few questions like:
-What is culture?

-What aspects make part of the culture?

-What aspects do you consider make cultures different?

-Is it possible to find in the same country different cultures?

-Do you think that the culture affects your personality?

After having discussed those questions, as closure of the unit. students will watch a video in which will sppear the
definition of culture. They will be asked after watching the video. if the things they said were slike with the video or if
they found different things on the video.

In groups of two people, they will discuss the next question: “Why do they mention that culture is visible and
invisible?". And share their opinion to the class. Then they will be asked the question: ‘Do you think that the world
could have only one culture in the future?” and write the reasons why they agree with that question or not.

|| Catoratorio

Obra Literana

ESTRATEGIA S/ ACTIVIDADE S

Auts Matematicas

Fotocopias x

Sala de

b dtina

Médulo

Trabaio ] nl.r.a!arm )
Drewmetn
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Appendix #2 Activities in class and final project, Link:

https://drive.google.com/drive/folders/16Cl LOFw6pO862FsviThgzUuqEQqGDsf
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Appendix #3. Extracurricular activities. Link:

https://drive.google.com/drive/folders/1Sj jSmUF-VKwsdVc9kaMr4SX2xV_ Tgqp
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